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Abstract 
 

This study provides a comparative analysis of the internationalization of higher 
education systems in Japan and the Philippines across four dimensions: 
historical influences, internationalization processes, educational standards, 
and implementation challenges. Using a comparative research design and a 
modified qualitative meta-analysis of 32 studies, the research examines 
national strategies shaping internationalization initiatives. Findings show that 
Japan prioritizes strategic recruitment of foreign expertise, English-medium 
instruction, and structured curriculum reforms, while the Philippines leverages 
English proficiency, regional partnerships, and reforms such as the K–12 
program. Despite shared objectives of strengthening global engagement and 
competitiveness, both systems face challenges related to financial constraints, 
cultural identity, and governance. The study underscores the importance of 
context-sensitive policies that balance global integration with local priorities to 
advance sustainable internationalization in higher education. 
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Introduction 
 

Internationalization in higher education refers to the integration of global, 
intercultural, and international elements into educational policies, curricula, 
and mobility initiatives. This study investigates internationalization in Japan 
and the Philippines, focusing on practical variables such as curriculum reforms, 
language proficiency, academic partnerships, and student/faculty exchanges as 
core dimensions of higher education internationalization. 
 
Comparing Japan's and the Philippines' approaches to internationalization, this 
paper delves into the distinctive features and educational attributes within 
core internationalization processes aligned to higher education. Japan’s higher 
education internationalization practices are recognized through undertakings 
in English-medium instruction, academic mobility, and collaboration with 
global institutions. These practices aim for capacity-building to enhance 
international faculty, students, and research (Knight, 2004; Yonezawa, 2020; 
Goodman and Harper, 2013). Philippine higher education institutions are 
embracing internationalization by enhancing English proficiency, reforming 
curricula, and implementing academic mobility initiatives, as well as forming 
partnerships, aiming to strengthen capacity and expand opportunities for 
students and faculty within a global context (Rivera and Tullao, 2020; Chao, 
2017). Even with ongoing reforms, limitations in infrastructure and resources 
remain significant challenges (Orbeta, 2013). 
 
Analyzing Japan and the Philippines reveals distinct internationalization 
approaches and education policy priorities, as Japan focuses on internal 
internationalization, particularly in faculty enhancement, while the Philippines 
highlights external mobility and curriculum alignment with global standards. 
Each higher educational system has unique characteristics, institutional 
structures, teaching approaches, research levels, civic participation, and 
community engagement, which shape or explain each country’s approach to 
internationalization priorities in higher education. 
 
The study analyzed the internationalization perspectives between Japan and 
the Philippines. Specifically, this study sought to seek answers to the following 
questions: 

1. What are the distinctive features of higher education systems in 
Japan and the Philippines? 

2. What are the attributes of educational internationalization 
processes in Japan and Philippines? 

3. What are the educational standards in Japan and Philippines? 
4. What are the challenges in the implementation of 

internationalization in Japan and the Philippines? 
 
This study contributes to the growing body of literature on internationalization 
by providing a comparative analysis of Japan and the Philippines. It aims to 
identify best practices and highlight opportunities for collaboration and 
innovation in internationalization. By doing so, this study can serve as a 
valuable resource for policymakers, educators, and international organizations 
seeking to enhance global engagement and cooperation. 
 
This study is anchored on the internationalization theory of Canadian scholar 
Jane Knight that states that internationalization in higher education involves 
incorporating international, intercultural, and global dimensions into the goals, 
processes, and execution of education that focuses on the activities, policies, 
and strategies academic systems implement to adapt to the global academic 
environment (Knight, 2004). The current study investigated the 
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internationalization framework to analyze the higher education systems of 
Japan and the Philippines, aiming to provide a nuanced comparative analysis 
of their Internationalization perspectives. This paper reviewed literatures on 
Higher Education focusing on Internationalization policies between Japan and 
the Philippines. 
 

MATERIALS AND METHODS 
 
This qualitative comparative study investigates internationalization in higher 
education in Japan and the Philippines. The analysis centers on the four 
primary variables, namely: distinctive features, internationalization processes, 
educational standards, and challenges within the implementation of 
internationalization.  
 
Relevant studies and literature published from 2020 to 2025 were selected 
based on their focus on these core internationalization variables. During the 
analysis, all literature was organized and compared under the same variable 
groupings. The research aims to provide a holistic picture of how Japan and the 
Philippines are navigating the complex terrain of higher education 
internationalization, identifying key policies, challenges, and practices unique 
to each country's context.   The comparative approach between Japan and the 
Philippines revealed their distinct strategies and potential areas for mutual 
learning and collaboration. By examining these Asian countries, the study 
contributes to a broader understanding of internationalization trends in the 
region. 
 

RESULTS AND DISCUSSION 
 
This section deals with the internationalization perspectives of Japan and the 
Philippines regarding the distinctive features, internationalization processes, 
educational standards, and challenges. 
 
Table 1. Distinctive Features of Higher Education Systems in Japan and 
the Philippines 

Indicator Japan Philippines 

Historical 
Influence 

Japanese universities have 
a long-standing tradition of 
openness to learning, 
embracing best practices 
from other nations 
(Yonezawa, 2023).  

Colonial history laid the 
groundwork for the 
Philippines' educational 
system, influenced by 
Spanish religious 
education and American 
democratic instruction 
(Eder, 2023). 

Internationaliz
ation 
Approach 

Japan is actively seeking 
foreign experts to enhance 
its system, but there is a 
limited focus on sending 
students and teachers 
abroad (Chen, 2022). 

The use of the English 
language in the 
Philippines has enhanced 
international connections 
with schools despite its 
colonial roots still 
impacting its approach to 
international education  
(Vibar and Rosales, 2021). 

Mobility and 
Exchange 

Japan prioritizes importing 
foreign expertise and 
maintaining limited 
bilateral exchange 

The Philippines faces 
significant structural 
challenges in its mobility 
programs due to 
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programs, prioritizing 
knowledge import over 
outbound mobility 
(Edwards and Ashida, 
2021).  

curriculum alignment 
complexities and resource 
limitations, hindering the 
implementation of 
comprehensive exchange 
initiatives (Mananay et 
al.,2024).  

 

Reflected on Table 1 is a comparative description of the distinctive features of 
higher education systems in Japan and the Philippines based on historical 
influence, internationalization approach and mobility and exchange. Through 
the lens of historical influence, Japan's system evolved autonomously through 
the deliberate adoption of global practices, while the Philippines' framework 
emerged from colonial educational paradigms. Their internationalization 
approaches demonstrate Japan's calculated strategy of importing expertise 
while maintaining controlled mobility, in contrast to the Philippines' leverage 
of English proficiency for global academic integration. The mobility and 
exchange dimension highlights Japan's selective knowledge acquisition focus 
versus the Philippines' ongoing navigation of structural and resource 
challenges in implementing exchange programs. 
 
Japan focuses on strategically recruiting foreign experts and carefully 
imparting knowledge through regulated academic mobility (Chen et al., 2024). 
Japanese institutions prioritize incorporating global expertise and enacting 
curriculum changes, especially in English language education, cross-cultural 
awareness, and international collaborations (Edwards and Ashida, 2021). 
Resource constraints and curriculum misalignment persist in hindering the 
complete implementation of mobility programs in the Philippines, indicating 
that thorough academic exchanges remain a vital area for curriculum reform 
(Mananay et al., 2024). 
 
Japan's strategic approach—selectively obtaining international knowledge and 
incorporating it into local educational programs—contrasts with the 
Philippines' focus on utilizing language skills and local partnerships, including 
involvement in the ASEAN Mobility framework and K-12 reforms aligned with 
global standards. Japan's path to internationalization could strengthen with 
strengthened outbound mobility efforts and additional curriculum 
advancements. In the Philippines, focusing on internal structural and resource 
limitations may enhance the use of its English proficiency for increased dual 
degree and research collaboration possibilities (Mananay et al., 2024; Edwards 
and Ashida, 2021). 
 
In summary, Table 1 illustrates how Japan and the Philippines have forged 
distinct, yet purposeful, paths in internationalizing their higher education 
systems. While each country’s approach is shaped by its unique history and 
policy environment, both demonstrate ongoing commitment to strengthening 
their institutions through targeted internationalization strategies. This 
comparative perspective highlights opportunities for both nations to address 
persistent challenges and further enhance the global relevance of their 
educational practices. 
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Table 2. Attributes of Educational Internationalization Processes in Japan 
and Philippines 

Indicator Japan Philippines 

Policies 
and 
Initiatives 

The Japanese government 
strongly encourages 
internationalization through 
programs such as the 
Worldwide 30 Project and 
the Top Global University 
Project, both of which aim to 
increase foreign student 
enrollment and boost 
university worldwide 
competitiveness  
(Nam and Cheng-Hai, 2022). 

The Philippines' 
Commission on Higher 
Education (CHED) has also 
enacted policies that are in 
line with ASEAN integration 
and global norms, such as 
the K-12 program and 
cooperation with overseas 
universities (Cimene et 
al.,2023).  

Curriculum 
Reform 

Japan focuses on curriculum 
reform in the framework of 
education 
internationalization, which 
is heavily focused on 
improving English language 
instruction, global studies, 
and cross-cultural 
understanding at all school 
levels (Vicente et al., 2024). 

The Philippines is 
implementing curriculum 
reform to enhance English 
proficiency and align with 
global standards. This 
includes Outcome-Based 
Education (OBE) and the K-
12 education program, 
which prepares students for 
higher education and 
international opportunities 
(Genelza, 2022).  

Student 
and 
Faculty 
Mobility 

Japan promotes student and 
faculty mobility through 
exchange programs and 
partnerships with foreign 
universities, such as the 
"100,000 International 
Students Plan" and "Top 
Global University Project." 
These initiatives increase 
international students and 
faculty engagement, 
enhancing global 
competitiveness and cultural 
exchange (Kondo et al., 
2024). 

The Philippines supports 
international mobility 
through scholarships, 
exchange programs, and 
partnerships with foreign 
universities. These 
initiatives enable students 
and faculty to study abroad, 
engage in international 
research, and contribute to 
global academic networks, 
enhancing global exposure 
(Dantic, 2025).   

 
Reflected on Table 2, Japan and the Philippines prioritize foreign student 
mobility as a key aspect of educational globalization. Japan's "100,000 
International Students Plan" streamlines visa procedures, offers scholarships, 
and enhances campus amenities, while encouraging outbound mobility 
through exchange partnerships and financial initiatives (Nabeshima, 2025). 
The Philippines participates in regional initiatives like ASEAN International 
Mobility for Students, promoting cultural exchange and global learning 
opportunities (Bagayawa et al., 2024). The Commission on Higher Education 
supports these efforts by providing scholarships and collaboration 
agreements, leveraging the Philippines' strong English proficiency (Sayson, 
2024). Both countries aim to provide students with global perspectives and 
capabilities. 
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Japan and the Philippines have redesigned their educational curricula to match 
the demands of a globalized world, focusing on English language proficiency, 
global studies, and cross-cultural understanding. In Japan, English is required 
beginning in elementary school, and universities have adopted English-
medium instruction (EMI) with global topics (Shao and Rose, 2024). Outcome-
Based Education (OBE) has been introduced into the Philippine K-12 system to 
improve global competencies and employability by aligning the curriculum 
with international standards (Samsi and Asiri, 2024).  
 
Japan and the Philippines are implementing education policies to enhance their 
internationalization strategies. Japan's Top Global University Project provides 
funding for international programs, research collaboration, and curriculum 
innovation, attracting international students and faculty (Kim et. al., 2024). The 
Philippines' K-12 curriculum aligns its basic education system with global 
standards, making graduates more competitive internationally (Faustino et al., 
2024). The Philippine Commission on Higher Education supports partnerships 
with foreign universities and policies facilitating academic mobility and 
collaborative research (Juanzo, 2024).  
 
Recent internationalization efforts in both nations emphasize enhancing 
academic partnerships, student mobility, and curriculum reform directly 
linked to institutional policies and educational outcomes. Both nations 
recognize the strategic importance of these policies in preparing their 
education systems for globalization and regional integration. Policy initiatives 
and reforms are increasingly measured by their influence on curriculum 
alignment, language proficiency, and mobility initiatives, ensuring that 
internationalization addresses the specific needs of higher education while 
maintaining institutional integrity and global educational standards. 

 
Table 3. Maintaining Educational Standards in Japan and the Philippines 

Indicator Japan Philippines 

Curriculum 
Design and 
Relevance 

Japan strongly emphasizes 
STEM (Science, Technology, 
Engineering, and 
Mathematics) while 
integrating traditional values 
and ethics (Adeoye, 2023). 
Education is tailored to meet 
the needs of industries and 
technological advancements 
(Kariya and Rappleye, 2020). 
Continuous updates ensure 
relevance (Komatsu and 
Rappleye, 2020).  

The Philippines focuses on K-
12 education with an emphasis 
on English proficiency and 
core subjects (Chin et 
al.,2022), but there are gaps in 
aligning the curriculum with 
global standards and local 
economic demands (Suarez et 
al., 2020). Some subjects are 
outdated or lack practical 
application (Fontillas et 
al.,2022) 

Teacher 
Training and 
Professional 
Development 

Teachers in Japan undergo 
rigorous and continuous 
professional development 
programs (Gavari-Starkie et 
al., 2021), emphasizing 
innovative teaching methods, 
subject mastery, and student 
engagement (Kihara, 2021). 
Teachers enjoy high status in 
society, motivating 
excellence (Nakao and 
Nishide, 2020).  

While teacher training is 
mandatory, professional 
development opportunities in 
the Philippines are limited by 
funding and resources 
(Magallanes et al.,2022). Many 
teachers face challenges 
(Trinidad, 2020) such as large 
class sizes and lack of access to 
modern teaching tools, 
affecting quality (Alda et al., 
2020).  
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Accessibility 
and Equity 

Japan provides widespread 
access to quality education 
(Liu, 2022), supported by 
government subsidies and 
advanced infrastructure 
(Kihara, 2021). Disparities 
between urban and rural 
areas are minimal due to 
strong policy enforcement 
(Nakao and Nishide, 2020).
  

Accessibility to quality 
education in the Philippines is 
uneven (Cuaton, 2020), with 
rural and underprivileged 
areas facing significant 
challenges, including lack of 
infrastructure, learning 
materials, and trained 
educators (Suarez et al., 2020). 
Scholarships and funding are 
insufficient to address gaps 
(Magallanes et al.,2022).  

 
Japan and the Philippines strive to maintain high educational standards, but 
their historical, cultural, and socio-economic contexts create significant 
differences in their approaches (Kariya and Rappleye, 2020; Suarez et al., 
2020). Table 3 highlights the comparative attributes of educational standards 
in both countries, focusing on curriculum relevance, teacher quality, and 
equitable access. 
 
Japan’s curriculum is regularly updated to balance forward-looking STEM and 
technological skills with cultural values, ensuring student preparedness for 
modern challenges (Adeoye, 2023; Komatsu and Rappleye, 2020). The 
Philippines, on the other hand, continues to implement major curriculum 
reforms, such as K-12, to address gaps in global alignment and practical 
application (Chin et al., 2022; Fontillas et al., 2022). Japan’s structured 
approach to curriculum design ensures the correct alignment with industry 
and research needs (Kariya and Rappleye, 2020), while the Philippines faces 
struggles in maintaining its curriculum both globally competitive and locally 
relevant (Suarez et al., 2020). 
 
Japan’s focus on rigorous teacher training and continual professional 
development has contributed to high educational quality, supported by strong 
social status for educators (Gavari-Starkie et al., 2021; Nakao and Nishide, 
2020). The Philippines also mandates teacher training, but ongoing challenges 
in funding, resource limitations, and large class sizes hinder teachers’ ability to 
implement new curricula and innovations (Magallanes et al., 2022; Trinidad, 
2020; Alda et al., 2020). Japan provides widespread and equitable access to 
education, with strong government enforcement minimizing rural-urban 
disparities (Liu, 2022; Nakao and Nishide, 2020). The Philippines, meanwhile, 
struggles with persistent inequity in access, particularly in under-resourced 
areas, due to infrastructure gaps and insufficient funding (Cuaton, 2020; 
Magallanes et al., 2022; Suarez et al., 2020). 
 
Ultimately, these findings reveal that both nations are actively pursuing 
excellence in educational standards, though with differing priorities and 
challenges. Japan continues to set benchmarks with its cohesive approach to 
curriculum innovation, professional teacher development, and equitable 
access, while the Philippines demonstrates a strong drive for progress through 
ongoing reforms and targeted interventions to address equity and relevance in 
its educational programs. These contrasting efforts highlight the need for 
context-specific and sustained strategies to ensure and advance educational 
quality within evolving international standards. 
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Table 4. Challenges in the Implementation of Internationalization in 
Japan and the Philippines 

Indicator Japan Philippines 

Financial and 
Resource 
Constraints 

Japan faces a significant gap 
in experts who possess both 
the classroom experience 
and the pedagogical 
expertise required to deliver 
English-Medium Instruction 
(EMI) effectively and in lack 
of EMI learning materials 
tailored for Japanese 
students (Aizawa and 
McKinley, 2020). 

Limited faculty 
capacity/expertise to 
engage in 
internationalization and 
inadequate financial 
resources hinder global 
competitiveness and 
collaboration in the 
Philippine education system 
(Queroda, 2020). 

Cultural 
Identity vs. 
Globalization 

Japanese universities 
struggle to introduce EMI as 
a component of their 
internationalization due to 
language proficiency issues 
and cultural resistance 
(Harris and Strefford, 2022).
  

There is a tension between 
nationalism and the 
adoption of global 
educational models in 
Philippine education (Eder, 
2020).  

Governance 
and Policy 
Challenges 

The process of recruiting 
students outside and within 
Asia demands an increase in 
funding for MEXT (Ministry 
of Education, Culture, Sports, 
Science and Technology) 
scholarship, while recruiting 
undergraduate students 
requires curriculum reforms 
(Nam and Cheng-Hai, 2022). 

The Philippines struggles to 
align internationalization 
strategies with national 
development goals, as 
hybrid models face obstacles 
in effectively blending global 
and local priorities (Chao, 
2021).  

 
Table 4 addresses the principal challenges in implementing higher education 
internationalization in Japan and the Philippines. Financial and resource 
constraints remain significant for both nations, although they manifest 
differently in each context. Despite Japan's efforts, there is a shortage of skilled 
professionals who can successfully implement English-Medium Instruction 
(EMI) and a lack of locally applicable EMI educational resources, impacting 
both teaching efficient and student involvement (Aizawa and McKinley, 2020). 
In the Philippines, inadequate faculty training in global teaching methods and 
a lack of funds for faculty growth, modern infrastructure, and international 
partnerships persistently hinder advancement towards global educational 
integration (Queroda, 2020). 
 
While Japan's challenges are focused on EMI and its resources for Global 
Citizenship Education (GCE), the Philippines faces broader systemic issues in 
engaging with internationalization efforts. Despite these differences, both 
countries struggle with a common issue: inadequate investment in human 
capital and resources, limiting their ability to compete on the global higher 
education stage. 
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Issues related to cultural and linguistic identity significantly influence the role 
of internationalization. Japanese universities continue to face challenges in the 
extensive implementation of EMI due to concerns over language skills and 
deeply rooted societal preferences for Japanese as the medium of instruction, 
which complicates global integration (Harris and Strefford, 2022). On the other 
hand, Philippine educational institutions must consistently find a balance 
between adopting foreign or Western educational models and preserving local 
cultural significance and institutional identity, leading to continual policy 
discussions and adjustments (Eder, 2020). 
 
Governance and policy coherence further set apart each nation's reaction. In 
Japan, rising demand for MEXT scholarships and the rise of international 
students exert pressure on institutional frameworks to update curricula and 
offer more financial assistance. However, conventional governance and 
resistance to change frequently hinder the pace of reform (Nam and Cheng-Hai, 
2022). In the Philippines, aligning international educational strategies with 
changing national development objectives creates uncertainty. Educational 
models that integrate global and local approaches encounter challenges 
because of partial policy structures and fluctuating priorities (Chao, 2021). 
 
These results highlight that although Japan and the Philippines face 
comparable types of challenges—resources, culture, and policy—their paths 
toward internationalization are shaped by local circumstances. Effective 
reform will necessitate that each country tackle internal obstacles by 
concentrating on investments in knowledge, enhancing institutional policies, 
and maintaining a commitment to cultural-linguistic contexts. 
 

Implications 

 
The findings from this comparative study highlight the need for context-
sensitive approaches that can help sustain educational excellence while 
prioritizing local realities. Policymakers and university leaders are encouraged 
to adopt robust governance mechanisms, promote targeted investment in 
faculty expertise and academic infrastructure, and design internationalization 
policies that safeguard both global standards and local values. By inferring on 
information based on each context, Japan and the Philippines can strengthen 
their capacity for meaningful, sustainable internationalization and contribute 
to the broader advancement of higher education in a globalized world. 
 
Japan and the Philippines both seek to internationalize their higher education 
systems, yet their efforts are shaped by distinctive historical, cultural, and 
structural factors. Findings from this comparative study emphasize the 
importance of tailoring internationalization approaches to fit the educational 
realities of each context. In Japan, substantial government initiatives—such as 
the Global 30 Project and Top Global University Project—reflect a top-down 
approach designed to boost international student enrollment and expand 
English-medium instruction (EMI). Despite considerable investment, Japan still 
faces practical challenges, including a lack of faculty skilled in EMI, language 
resistance, and demographic decline, highlighting the limits of solely relying on 
resource-based solutions. 
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The Philippines, meanwhile, prioritizes international linkage policies, mobility 
programs, and curricular reforms aimed at increasing global engagement. 
However, effective internationalization is often hindered by limited resources 
for faculty development, persistent infrastructure gaps, and equity concerns in 
access to international opportunities. These barriers highlight the need for 
targeted faculty training, stronger quality assurance mechanisms, and 
investment in academic infrastructure to ensure inclusive participation in 
international programs. 
 
A key implication is that cultural and linguistic tensions play a decisive role in 
both countries. This means that efforts to globalize should reach international 
standards with the preservation of local values to ensure legitimacy and 
sustainability. Governance and policy alignment are also critical. This 
emphasizes that robust frameworks are necessary to reach international 
ambitions with practical realities and existing educational priorities. Overall, 
the study shows that advancing higher education internationalization in 
diverse country contexts requires context-sensitive strategies—combining 
resource investment, policy innovation, and respect for cultural identity—to 
achieve broad-based and sustainable outcomes. 
 

CONCLUSION  
 
Japan and the Philippines remain steadfast in their commitment to 
internationalizing their higher education systems through a range of targeted 
strategies and policy initiatives. Japan’s government-led projects (such as the 
Top Global University Project and 100,000 International Students Plan) 
emphasize the expansion of English-medium instruction (EMI), student 
mobility, and institutional partnerships to foster a more globally integrated 
academic environment. The Philippines, in turn, pursues internationalization 
through curriculum reforms, investment in faculty development, and 
participation in regional collaborations, particularly within the ASEAN 
framework. Despite their shared objectives, both nations encounter 
contrasting challenges stemming from resource allocation, faculty 
competencies, and the rise between global engagement and the preservation of 
cultural identity. Japan’s efforts are often hampered by language barriers, 
demographic shifts, and the slow pace of curricular adaptation, while the 
Philippines continues to address resource gaps, teacher training, and ensuring 
equitable access to international opportunities. 
 

REFERENCES 
 

Adeoye, M. A. (2023). Advancing 21st-century creativity and Innovation into 
Japanese educational system. JAPANEDU: Jurnal Pendidikan dan 
Pengajaran Bahasa Jepang, 8(1), 36-39. 

Aizawa, I., & McKinley, J. (2020). EMI challenges in Japan’s internationalization 
of higher education. In English-medium instruction and the 
internationalization of universities (pp. 27-48). Cham: Springer 
International Publishing. https://doi.org/10.1007/978-3-030
 47860-5_2 

Alda, R., Boholano, H., and Dayagbil, F. (2020). Teacher education institutions in 
the Philippines towards education 4.0. International Journal of 
Learning, Teaching and Educational Research, 19(8), 137-154. 

Bagayawa, M. L., Calagoyo, E., Pacardo, S. P., Palmiano, D., and Recaña, G. M. 
(2024). Innovative pathways to global engagement: A systematic 
review of strategies and trends in internationalization in higher 
education. International Journal of Research, 13(6), 95 108.  

 

https://doi.org/10.1007/978-3-030
https://doi.org/10.1007/978-3-030


47 Buday, D., Jaca, C., Alvarado, J., Gabutero, A., Angana, A. 
 

Chao Jr, R. (2017). Educating for the fourth industrial revolution. University 
World News, 10. 

Chao, R. Y. (2021). Higher education in the Philippines. International Handbook 
on Education in Southeast Asia, 1-28. https://doi.org/10.1007/978-
981-16-8136-3_7-1 

Chen, L. (2022). How do international faculty at Japanese universities view their
 integration? Higher Education, 84(4),845-862. 
https://doi.org/10.1007/s10734-021 00803-7 

Chen, L. (2024). Tokenized but remaining: how do international academics 
make sense of their decision to remain in Japanese 
universities?. Higher Education, 1-20.  
https://doi.org/10.1007/s10734-024-01191-4 

Chen, R. J. C., Ho, S. S. H., Huang, F., and Lu, Y. Y. (2024). Internationalization of 
higher education institutions: a comparative study in Taiwan and 
Japan. International Journal of Comparative Education and 
Development, 26(3), 189-207. https://doi.org/10.1108/IJCED-06-
2023-0050 

Chin, J. M. C., Ching, G. S., del Castillo, F., Wen, T. H., Huang, Y. C., del Castillo, C. 
D., ... and Trajera, S. M. (2022). Perspectives on the Barriers to and 
Needs of Teachers’ Professional Development in the Philippines 
during COVID-19. Sustainability, 14(1), 470.  

https://doi.org/10.3390/su14010470 
Cimene, F.T.A., Du, E.C., Alonsabe, O.C., Kurangking, J.A., Santander, M.E.D., 

Alvarez, J.B.G.C., Delima, M.B., Amper, D.A., Gomez, R.C.A.C., Aredidon, 
E.L. and Labadan, M.E.B. (2023) NAVIGATING THE EDUCATIONAL 
LANDSCAPE: PHILOSOPHY, TRENDS, AND ISSUES IN THE PHILIPPINES 

Cuaton, G. P. (2020). Philippines higher education institutions in the time of 
COVID-19 pandemic. Revista Românească pentru Educaţie 
Multidimensională, 12(1 Sup2), 61-70. 

Dantic, M. J. P. (2025). The Intersection of Internationalization and Sustainable 
Development Goals in Higher Education. In Contemporary 
Approaches to Internationalization in Higher Education (pp. 307-
340). IGI Global Scientific Publishing. 

Eder, R. (2020). Internationalization of higher education in the Philippines: 
Local articulations of an international phenomenon (Doctoral 
dissertation, Université de Fribourg). 

Eder, R. (2023). Internationalization of Philippine higher education: between 
nationalism and co-  optation. 

Edwards, S., and Ashida, A. (2021). Higher education in Japan: 
internationalization, the Sustainable Development Goals and 
survivability. International Journal of Comparative      Education and 
Development, 23(2), 104-119.https://doi.org/10.1108/IJCED-09-2020-
0061 

FAUSTINO, J. B., ALATA, E. J. P., PAWILEN, G. T., CASTRO, H., Alata-BRUZA, E. J., 
and SUMIDA, M. (2024). Development of Programme for International 
Student Assessment (PISA)-aligned Science Curriculum Framework 
for K-10 Learners in the Philippines. JSSE Research Report, 39(1), 13-18. 
https://doi.org/10.14935/jsser.39.1_13 

Fontillas, L., Quintos, S., and Ronquillo, C. (2022, October). Philippine English 
Proficiency of the K12 students: Basis for the improvement of the 
English Curriculum. In Proceedings of the 36th Pacific Asia Conference 
on Language, Information and Computation (pp. 733-739). 

Gavari-Starkie, E., Casado-Claro, M. F., and Navarro-González, I. (2021). The 
Japanese educational system as an international model for urban 
resilience. International journal of environmental research and 
public health, 18(11), 5794. https://doi.org/10.3390/ijerph18115794 

Genelza, G. G. (2022). Higher education’s outcomes-based education: Bane or 
boon?. West African Journal of Educational Sciences and 
Practice, 1(1), 34-41. https://doi.org/10.57040/wajesp.v1i1.206 

https://doi.org/10.1007/978-981-16-8136-3_7-1
https://doi.org/10.1007/978-981-16-8136-3_7-1
https://doi.org/10.1007/s10734-021
https://doi.org/10.1007/s10734-024-01191-4
https://doi.org/10.1108/IJCED-06-2023-0050
https://doi.org/10.1108/IJCED-06-2023-0050
https://doi.org/10.3390/su14010470
https://doi.org/10.1108/IJCED-09-2020-0061
https://doi.org/10.1108/IJCED-09-2020-0061
https://doi.org/10.14935/jsser.39.1_13
https://doi.org/10.3390/ijerph18115794
https://doi.org/10.57040/wajesp.v1i1.206


Asian Journal on Perspectives in Education 

Volume 7, Issue 1 48 

 

Goodman, R., and Harper, S. (Eds.). (2013). Ageing in Asia: Asia’s position in the 
new global demography. Routledge. 

Harris, J., and Strefford, P. (2022). The many faces of English Medium 
Instruction in Japanese universities: Introducing ‘EMI-local’. 生駒経済論

叢, 20(2), 31-52. 
Juanzo, C. J. (2024). Inclusive Education: The Strategic Catalyst of 

Internationalization at a Philippine State University. Romblon State 
University Research Journal, 6(1), 71-
76.https://doi.org/10.58780/rsurj.v6i1.175 

Kariya, T., and Rappleye, J. (2020). Education, equality, and meritocracy in a 
global age: Th Japanese approach. International Perspectives on. 

Kihara, T. (2021). The light and shadow brought to teacher education by 
digitizing the educational environment: The case of Japan. Education 
Sciences, 11(8), 399. https://doi.org/10.3390/educsci11080399 

Kim, Y., Song, I., and Miyoshi, N. (2024). International academics in national 
research institutes in Korea and Japan: contributions, reasons for 
migration, and challenges. Asia Pacific Education Review, 25(4), 993-
1007. https://doi.org/10.1007/s12564-024-09925-w 

Knight, J. (2004). Internationalization remodeled: Definition, approaches, and 
rationales. Journal of studies in international education, 8(1), 5-
31.https://doi.org/10.1177/1028315303260832 

Komatsu, H., and Rappleye, J. (2020). Reimagining modern education: 
Contributions from modern Japanese philosophy and 
practice?. ECNU Review of Education, 3(1), 20-
45.https://doi.org/10.1177/2096531120905197 

Kondo, S., Sengoku, Y., Nakano, R., and Okada, A. (Eds.). (2024). International 
Student Mobility in Japan: Higher Education in the Era of the New 
Normal. Taylor and Francis. 

Liu, J. (2022). Neoliberal trends of higher education reforms in China, Japan, and 
Korea: Catch up and self-reorientation. Discourses of globalisation 
and higher education reforms: Emerging paradigms, 133-147. 
https://doi.org/10.1007/978-3-030-83136-3_9 

Magallanes, K., Chung, J. Y., and Lee, S. (2022, May). The Philippine teachers 
concerns on educational reform using concern based adoption 
model. In Frontiers in Education (Vol. 7, p. 763991). Frontiers Media 
SA.  https://doi.org/10.3389/feduc.2022.763991 

Mananay, J. A., Sanchez, J. M. P., Beltran, N. Y., and Boholano, H. B. (2024). 
Patterns and Pathways: Teachers’ Perceptions, Readiness, Support, 
and Barriers to Internationalizationin Higher Education. International 
Journal of Learning, Teaching and Educational Research, 23(9), 401-
431. https://doi.org/10.26803/ijlter.23.9.21 

Nabeshima, Y. (2025). Japanese Language Education for Short-term Exchange 
Students: How it adopts the CEFR?. In International Student Mobility in 
Japan. Taylor and Francis. 

Nakao, K., and Nishide, Y. (2020). The development of social entrepreneurship 
education in Japan. Entrepreneurship Education, 3, 95-
117.https://doi.org/10.1007/s41959-019-00020-5 

Nam, T.H. and Cheng-Hai, J., 2022. Challenges in Attracting International 
Students to Japan. 

Orbeta Jr, A. (2013). Enhancing labor mobility in ASEAN: focus on lower-skilled 
workers (No. 2013-17). PIDS Discussion Paper Series. 

Queroda, P. (2020). Internationalization perspective of Pangasinan State 
University: Open university systems. Turkish Online Journal of Distance 
Education, 21(3), 27-35. https://doi.org/10.17718/tojde.761931 

Rivera, J. P. R., and Tullao Jr, T. S. (2020). Investigating the link between 
remittances and inflation: evidence from the Philippines. South East Asia 
Research, 28(3), 301-
326.https://doi.org/10.1080/0967828X.2020.1793685 

 

https://doi.org/10.58780/rsurj.v6i1.175
https://doi.org/10.3390/educsci11080399
https://doi.org/10.1007/s12564-024-09925-w
https://doi.org/10.1177/1028315303260832
https://doi.org/10.1177/2096531120905197
https://doi.org/10.1007/978-3-030-83136-3_9
https://doi.org/10.3389/feduc.2022.763991
https://doi.org/10.26803/ijlter.23.9.21
https://doi.org/10.1007/s41959-019-00020-5
https://doi.org/10.17718/tojde.761931
https://doi.org/10.1080/0967828X.2020.1793685


49 Buday, D., Jaca, C., Alvarado, J., Gabutero, A., Angana, A. 
 

Samsi, R., and Asiri, M. (2024). Effectiveness of outcome-based teaching 
approaches among Sulu State College faculty: An 
assessment. Journal of Education and Academic Settings, 1(1), 1 -16. 
https://doi.org/10.62596/bk38kd26 

Sayson, S. M. J. (2024). Philippine State Universities and Colleges (SUCs): A 
Scoping Review. Journal of Harbin Engineering University, 45(10). 

Shao, L., and Rose, H. (2024). Teachers’ experiences of English-medium 
instruction in higher education: A cross-case investigation of China, 
Japan and the Netherlands. Journal of Multilingual and Multicultural 
Development, 45(7), 2801-2816. 
https://doi.org/10.1080/01434632.2022.2073358 

Suarez, M. T., Chan, C., and Obieta, J. O. M. (2020). Higher education systems and 
institutions, Philippines. In The International Encyclopedia of 
Higher Education Systems and Institutions (p.1382-1394). 
Dordrecht: Springer Netherlands. https://doi.org/10.1007/978-94-
017-8905-9_507 

Trinidad, J. E. (2020). Material resources, school climate, and achievement 
variations in the Philippines: Insights from PISA 2018. International 
Journal of Educational Development, 75, 102174. 
https://doi.org/10.1016/j.ijedudev.2020.102174 

Vibar, E. B., and Rosales, M. J. D. (2021). Internationalization practices of 
Philippine higher education: tier 4 higher education institutions’ 
perspectives. Development, 9(1), 73. 

Vicente, R. S., Reomero, J. I., Flores, L. C., Amora, M. S., and Almagro, R. E. 
(2024).Comparative analysis of two educational systems in both basic 
and higher education between Japan and Singapore. Asian Journal of 
Education and Social Studies, 50(1), 114 -135.  

Yonezawa, A. (2023). Japan's higher education policies under global 
challenges. Asian Economic Policy Review, 18(2), 220-237. 
https://doi.org/10.1111/aepr.12421 

Yonezawa, A. (2020). Challenges of the Japanese higher education amidst 
population decline and globalization.  Globalisation, Societies and 
Education, 18(1), 43 
52.https://doi.org/10.1080/14767724.2019.1690085 

 

Author’s Bionote 

 
Danielle Loren B. Buday is a doctoral candidate pursuing a Doctor in 
Development Education (DevEdD) degree at Cebu Technological University–
Main Campus. She earned her Master of Arts in Education, major in 
Administration and Supervision, from the same university and holds a Bachelor 
of Arts in English from the University of Cebu–Main Campus. She has several 
research articles that were accepted and published in international peer-
reviewed journals, reflecting her steady engagement in research and her desire 
to contribute practical, context-sensitive insights to the field of education. Her 
research explores cross-cultural perspectives on school organizational 
structures, socioeconomic inequalities, family background and educational 
attainment, and the role of instructional supervision and curriculum 
integration in supporting educational quality across different systems. She has 
also examined the internationalization of higher education, with a particular 
focus on Japan and the Philippines. Across these studies, she aims to connect 
comparative perspectives with grounded, real-world insights that can inform 
policy, strengthen daily school practice, and contribute to more meaningful 
learning experiences for learners. 

 

 

 

https://doi.org/10.62596/bk38kd26
https://doi.org/10.1080/01434632.2022.2073358
https://doi.org/10.1007/978-94-017-8905-9_507
https://doi.org/10.1007/978-94-017-8905-9_507
https://doi.org/10.1016/j.ijedudev.2020.102174


Asian Journal on Perspectives in Education 

Volume 7, Issue 1 50 

 

A teacher by profession, a mother by heart, a writer by chance, and a researcher 
by choice, Cristie Ann L. Jaca embodies the spirit of lifelong learning and service 
to others. She earned her Bachelor’s of Secondary Education major in English, 
pursued higher learning with a Master of Arts in English Language Teaching 
and a Doctor of Philosophy in Education (Research-Oriented) at the University 
of San Carlos. Further developing and strengthening her expertise and passion 
for teaching and learning, she completed a Master of Education and a Doctor of 
Education in Early Childhood Education at Cebu Technological University. 
 
As a passionate teacher-researcher, she believes that teaching is not only about 
imparting knowledge but also about discovering new ways to inspire learners. 
Her journey as a writer grew naturally from her commitment to share insights, 
while her dedication to research reflects her belief that education thrives when 
teachers themselves remain learners.  She has published several journal 
articles, written several books, stories, and poems that are products of her heart 
for teaching and her passion for learning.  Likewise, she is also a distinguished 
and well-known speaker both nationally and internationally in teacher training 
during seminar-workshops and more often in conferences as a resource 
speaker. However, as humble as ever, she remains low-key despite her notable 
achievements. She is likewise a futurist and an environmental advocate. 
 
Guided by her heart as a mother and her calling as an educator, she continues 
to touch lives, bridge learning gaps, and advocate for meaningful innovations in 
education. 
 
Joevie Alvarado is a doctoral candidate pursuing a Doctor in Development 
Education (DevEdD). She earned her Master of Arts in Education (MAEd), major 
in Science Education, from Cebu Normal University and holds a Bachelor of 
Secondary Education (BSEd) in Biology from the University of San Carlos. In her 
collaborative research, she has contributed to studies on the global 
effectiveness of curriculum implementation and the role of inquiry-based 
pedagogy in enhancing academic performance. Her more recent research 
involvement focuses on the integration of artificial intelligence (AI) in 
educational settings, particularly examining teachers’ perspectives toward 
AI‑driven adaptive strategies for personalized learning. Through these 
collaborations, she contributes to ongoing discussions on digital 
transformation and evidence-based instructional frameworks in education. 

 
April Mae Gabutero is currently pursuing a Doctor in Development Education 
(DevEdD) degree at Cebu Technological University–Main Campus. She earned 
her Master of Education in Mathematics from the University of the Philippines 
Cebu and holds a Bachelor of Education degree in Mathematics from Cebu 
Normal University.In her collaborative research, she has contributed to studies 
on educational development in cross-cultural contexts, with a particular 
interest in promoting inclusive learning practices and fostering intercultural 
understanding. Through this work, she supports efforts to broaden the 
exchange of diverse pedagogical approaches across global learning 
communities 

 
Meriam C. Angana is a dedicated educator with a strong passion for teaching 
and leadership development. She is actively engaged in academic and 
professional growth, balancing her roles in instruction, research, and 
continuing education. In her collaborative research, she has contributed to 
studies on transformational leadership, teacher development, and curriculum 
design. Committed to shaping future learners and leaders, she seeks to 
contribute meaningfully to collaborative projects that advance educational 
practice and school improvement 

 


